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CHAPTER I 
THE PROBLEM 
Introduction 
This research study is the continuation, or an 
up-dated research of a previous study. The first study 
was conducted by Sister Helen Petropoulos, C.S • .J. and 
entitled The Construction of an Inventorr of Reading 
. . 1 
Self-Report for Primary Grades. 
Statement of the Problem 
A person's view of himself is very important in 
any aspect in life he tries to attempt. This research 
study was concerned with the primary child's view of him-
self as a reader, and the child's self-concept in general. 
11 The self is either seen as a group of psychological 
processes which serves as a determinant of behavior or else 
as a cl~~ter of attitudes and feelings the individual has 
about himself.n 2 The writer of this study is more 
1sister Helen Petropoulos, 11 The Construction of an 
Inventory of Reading Self-Report for Primary Grades," (Un-
published M.A. research paper, Cardinal Stritch College, 
Milwaukee, Wisconsin, 1972). 
2Calvin S. Hall and Gardner Lindzey, Theories of 
Personality (New York: John Wiley and Sons, Inc., 1962), 
p. 545. 
1 
2 
concerned with the later statement of self 11 a cluster of 
attitudes and feelings the individual has about himself.n 1 
The purpose of this paper was to research and examine 
the attitudes and feelings of children of the primary grades 
and other peoples' view of these children as readers. 
Scope and.Limitations 
This study dealt with primary grade children of 
Hampton School, which is an elementary school in the 
Milwaukee Public School System. Even though there was only 
one school sampled, the researcher felt that this was a 
large enough sample to be considered for this research study. 
The researcher has been a teacher at Hampton School for the 
past three years. The study was conducted using children 
from two first grades, tl"'O second grades, and two third 
grade classes. 
The sample population was a large enough one to be 
conducted by one person, and a good sampling of primary 
grade children. The researcher administered the 
questionnaire individually to each of the primary grade 
children of Hampton School. 
CHAPTER II 
REVIE\v OF CURRENT LITERATURE 
Introduction 
Nearly thirty years ago, Arthur Gates estimated 
from his clinical experience that 75 per cent of the chil~ren 
with severe reading disabilities showed personality maladjust-
ment.1 Since that time the relationship between reading 
failures and self-concept has been researched. The writer 
of this paper is also concerned with this age old problem 
of reading achievement and the child's self-concept. Of 
all the areas of personality correlated with reading 
achievement, one factor, self-concept, seems to be of great 
use to reading teachers. 
The self is made up of "reflected appraisals." These 
"reflected appraisals'' come from the child's parents, 
teachers, and significant others. A child who develops 
negative self-perceptions may see himself as an inadequate 
reader, incapable of learning, or just inadequate. Children 
1shirley Berretta, 11 Self-Concept Development in the 
Reading Program," The Reading Teacher 24 (December 1970):232. 
3 
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with negative self-images may be filled with fear of 
failure and terrified of new experiences. 
Research supports the idea that an adequate self-
concept is an important component of successful reading. 
The self-concept may be thought of in the same way as 
basic skills, such as vocabulary building, recognition 
skills, and word attack techniques, each of which is an 
1mportant element of successful reading. 1 
This chapter will deal with current research and 
literature concerning a child 1s.self-concept, and how his 
reading achievement is affected by his view of himself. 
Self-Concept 
There is no value judgment more important to man--
no factor more decisive in his psychological develop-
ment and motivation--than the estimate he passes on 
himself.2 
Self-concept is what the individual refers to as I 
or me, the most complete description we are able to give our 
present selves. The self-concept develops as the infant 
gradually becomes able to recognize the existence of objects 
in the immediate environment. As the individual grows and 
1shirely Barretta, "Self-Concept for Development in 
the Reading Programn The Reading Teacher 24 (December 1970): 
235. 
2Herbert Klausmeier, quoting Nathaniel Branden, 
Learnin and Human Abilities (New York: Harper Row 
Publisher, 1975 , p. 3 9. 
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learns, the awareness of self intensifies and broadens. 
The self is highly flexible and responsive to environmental 
conditions. 
Persons '"ith stable and positive self-concepts are 
characterized by consistent approaches to perceiving them-
selves and others, and to thinking about themselves and the 
events they experience. 
The ideal self is the desired self, the image we have 
of the person \thom i"e wish to . be like. The· acceptance of 
one's self is positively associated with tolerance and 
willingness to accept others. 1 
The self is learned. It is not inherited. As our 
experiences multiply, our developing self becomes a percep-
2 tual screen. 
The individual views his own personality through 
the distorting lenses of his own experiences. Depending 
on past failures, successes, hopes,and fears, he may say 
11 I 1 m a dwnbbell, 11 or 11 I 1m not such a bad guy. 11 These remarks 
reflect the speaker's self-concept, or personality, as 
viewed from within. 3 
1Ibid. 
2Jack Canfield and Harold C. 'vells, 100 Ways to En-
hance Self-Concept in the Classroom (Engle\tood Cliffs, New 
Jersey: Prentice-Hall, 1976), p. 4. 
3Dorot;hy Rogers, The Psychology of Adolescence (New 
York: Harper Row, 1972), p. 41. 
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Any new experience you have is interpreted by what 
you believe and your attitudes within your self. If the 
experience is in agreement with your beliefs, then your 
self grO\ITS. However, the opposite is true for things that 
are not in agreement with self. The self withdraws. 
Your self-concept is composed of all the beliefs 
and attitudes you have about yourself. They actually 
determine who you are! They also determine what you think 
1 you are, what you do, and what you can become. 
The individual's perception of himself importantly 
influences his behavior. Perception of self tends to 
determine what a person experiences and how he experiences 
•t 2 ~ . 
Fine quotes Haslow who uses the phrase 11 self-
actualization people!! to describe healthy individuals \vho 
accept themselves and their Olvn human behavior realistically. 
11 They see human nature as it is, not as they prefer it to 
be. 11 The underachiever can view himself many grades be-
low society's view of himself. 
The most powerful factors influencing the way a child 
thinks about himself are his parent's thoughts about him 
and their actions towards him. 
1 Ibid., p. 45. 
2 r· "d 0~ ., p. 43. 
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If reasonable but high standards have been set, 
if met, they help persuade the youngster that he is capable. 
Warmth and approval make him see himself as accepted, 
valued and loved. Active interest and concern strengthen 
the self-image, indifference weakens it. 1 
'ihat is a healthy, positive, self-concept? A person 
with a positive self-concept: 
is able to accept himself as a person of worth; 
can realistically appraise his abilities and limitations; 
recognizes both his good and bad points; 
realizes he must be open to change; 
can accept his short comings without blaming himself; 
does not expect himself to be infallible; . 
has a certain pride in his own thought and inclinations; 
feels he has a right to his individuality.2 · 
Self-Concept Affecting Reading Achievement in School 
After revie,.,ing the current literature of various 
researchers, the trend of thought was that a student's 
self-concept is a better predictor of a student's achieve-
ment in school than his IQ score. It was also assumed that 
only one-fifth to one-fourth of our students have the talent 
necessary for high achievement in school, and little can be 
done for the rest of the school population. Therefore, it 
is assumed that achievement for most students can be raised 
1 Ben Fine, Underachievers: How They Can Be Helped 
(New York: E. P. & Dutton, 1967), p. 52. 
2 Eldon Ekwall, 
of Reading (Columbus: 
98"-99. 
ical Factors in 
Publishing Co., 
8 
1 by self-concept enhancement. The writer believes that 
this is a very ambiguous statement by Purkey. It is a 
false statement. As educators '\'le do not teach only those 
who are high achievers, but the entire school population. 
Self-concept of ability is significantly related to 
achievement among both boys and girls. Its relationship 
persists even when IQ is factored out, that achievement 
in school is limited by the student's concept of his ability. 
Recent research has indicated that there is a rela-
tionship between self-concept of ability in school and 
academic performance as well as between self-concept of 
ability and evaluation of others. 
The elementary school experience is considered an 
important factor in the process of becoming a self-
actualizing person. It may become a frightening, frustra-
ting and anxiety producing experience for a young child. 2 
Edeburn quotes Spaulding who reported that there 
was a significant relationship between elementary students• 
and the degree to which their teachers were supportive toward 
them. 3 · 
1rVilliam \V. Purkey, ~elf -Concept and School Achieve-
~ (Englewood Cliffs, N. J.: Prentice-Hall, 1970), · p. · 3. 
2Ibid., P• 17. 
3carl E. Edeburn, "Teacher Self-Concept and Student 
Self-Concept in Grades One -Three," Journal of Educational 
Research 69 (July 1976):374. 
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Students lV'hO feel good about themselves and their 
abilities are the ones who are the most likely to succeed. 
Academic success or failure appears to be deeply rooted in 
concepts of the self as it is in measured mental ability. 
In an investigation of the relationship between 
children's perceptions of themselves and their world while 
in kindergarten and their subsequent achievement in reading 
in the first grade, Edeburn quoted Lamy who found that 
these perceptions, obtained from inferences made by trained 
observers, gave as good a prediction of later reading achieve-
ment as IQ test scores. When IQ and self evaluation were 
combined, the prediction power was even greater. Lamy 
suggested that the perceptions of a child about himself 
and his world are not·only related to, but may in·fact be 
caused by factors in his subsequent reading achievement. 1 
Purkey quoted Horse who found that the reported 
self-concept of ability was a better predictor of class-
room achievement than IQ, and ·this was true for both Black 
and Caucasian students. 
The individual \vho has learned to see himself as 
stupid and insignificant is enslaved by.his self-concept 
until some significant person or persons in his life help 
him see himself as capable and worthwhile. 2 
1 Ibid. 
2\villiam it/. Purkey, Self-Concept and School Achievement 
(Englewood Cliffs, N.J.: Prentice-Hall, 1970), P• 23. 
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According to Lecky, this is a clear picture of self-
concept as viewed by a low-achiever: 
It is a picture of a child who sees himself as helpless 
and perhaps worthless •••• He sees himself, not as 
able to achieve or act constructively for his own enjoy-
ment or benefit, but as having to be on the defensive in 
order to maintain integrity. • • • He may simulate indif-
ference or boldness, or withdraw into daydreams or un-
reachable passivity. • • • while he may see himself as 
threatened and helpless, in the area of academic achieve-
ment.! 
Poor readers may have a low motivation toward academic 
achievement. They often cannot accept rules and will not try 
to adjust to them. They show other evidences of emotional 
instability, emotional immaturity, or lack of social confi-
dence. Feelings of discouragement may indicate a low self-
concept and result in under-achieving in academic subjects. 
Smith and Dechant state that: 
We wish to know how a child's personality traits may in-
fluence his reading and how reading failure or success 
may influence the development of the child's personality. 
• • • The self has needs that demand satisfaction • • • • 
Because reading is an essen'bial developmental task, failure 
in reading can block the child's attempts to satisfy this 
need for self-esteem within his culture.2 
1 Prescott Lecky, Self-Consistency: A Theory of 
Personality (New York: The Shoe String Press, Inc., 1961), 
pp. 253-255. 
2 Henry R. Smith and Emerald Dechant, Psychology in 
Teaching Reading (Englewood Cliffs, New Jersey: Prentice 
Hall, 1961}, pp. 297-300. 
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It may interfere with the development of the child's self-
esteem. The child who believes himself unable to read, 
confronted 'vith the necessity for reading, is more likely than 
not to do badly. 
Lampert, in her research study raises the question: 
Is the difference between a "reader and non-reader" one of 
achievement or of attitude (or both)? These labels may 
reflect the students' perceptions of themselves, rather 
than measurable skill differences. The clearest factor 
distinguishing readers from non-readers, seems to be the 
students' own perceptions of themselves and their back-
grounds. Non-readers perceive themselves as non-readers, 
no matter ho'" much or how skillfully they read. 1 
Continued lack of success liith reading may cause 
some students to develop feelings of insecurity and frus-
tration which may lead to avoidance of reading activities. 
According to Bond and Tinker: 
Some of these children become easily convinced that they 
are stupid. This feeling is frequently enhanced by the 
attitudes of their classmates, their parents, and even 
the teacher, if she fails to understand the true situa-
tion. Reading becomes disliked and they seek opportunities 
to avoid it. Sometimes failure leads children to be-
come timid and withdrawn. Excessive daydreaming is 
indulged in. In other cases, insecurity is manifested 
1 Kathleen Lampert, UReaders and Non-Readers--\Vhat' s 
the Difference?" English Journal 65 (September 1976):36. 
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by nervous habits such as nail-biting, or the 
appearance of hysterically-motivated illnesses such 
as headaches. Still others may compensate for their 
feelings of inferiority by developing various forms of 
anti-social behavior. 
Hany of these negative side effects are prevented 
when each student's reading self-concept is carefully 
evaluated and when classroom instruction is geared tm~ard 
improving self-esteem. 
Successful experience is one of the surest ways of 
achieving positive self-perceptions. It is unnecessary 
for a child to experience failure in.reading. As a child 
develops his reading ability he realistically comes to 
see himself as one who can do things, as one who can be 
successful. 
The methods of developing a self-concept in reading 
are in the context of an individualized approach to reading. 
The ob~ective of the individualized approach to reading is 
the fullest development of the student's skills and capa-
cities. This approach is unique in that skills are developed 
by the flexible use of methods adapted to the learning style 
of the individual child. It also aims at developing greater 
and more lasting interest in reading than some traditional 
1Guy Bond and Hiles Tinker, Reading Difficulties: 
Their Diagnosis and Correction ( N ew~Y:.-'o-r-::k~: ...._-:-M:-e_r_e_d":"":"i""!'t":'h--::P~u-=-b-
lishing Company, 1973), p. 138. 
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approaches. Self-concept is as much a factor in reading 
success as IQ or mastery of basic skills. 1 
The indications seem to be that success or failure 
in school significantly influences the ways in which 
students view themselves. Students who experience re-
peated success in school are likely to develop positive 
feelings about their abilities, lvhile those who encounter 
failure tend to develop negative views of themselves. 
In the light of the influence of the self-concept 
on academic achievement, it would seem like a good idea for 
schools to follow the precept of an auto race: nEvery 
effort is made to insure that each entry has a reasonable 
h f . t 2 c ance o v~c ory." 
The Teacher's Affect on a Child's Self-Concept 
The self is remarkably conservative and, once a 
child has formed a negative image of himself as a learner, 
the task of the teacher becomes extremely difficult. There-
fore, the prevention of negative self-concepts is a vital 
first step in teaching. 
1Joseph Sanacore, "Reading Self-Concept: Assess-
ment and Enhancement," The Reading Teacher 30 (November 
1975):167. 
2william W. Purkey, Self-Conceot and School Achieve-
ment (Englewood Cliffs, N.~T.: Prenti~e-Hall, 1970), p. 17 .. 
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No printed word nor spoken plea 
Can teach young minds what men should be. 
Not all the books on all the shelves 
But what the teachers are themselves. 
(Anonymous) 1 
A basic assumption of the theory of the self-concept 
is that we behave according to our beliefs. If this assump-
tion is true, then it follows that the teacher's beliefs 
about himself and his students are crucial factors in deter-
mining his effectiveness in the classroom. 
Teachers need to view students in essentially positive 
ways and hold favorable expectations. Several studies bear 
directly on the importance of what the teacher believes about 
students. 
Davidson and Lang found that the student's perceptions 
of the teacher's feelings toward him correlated positively 
with his self-perception. A study was conducted using eighty-
nine boys and one hundred ·fourteen girls in grades four-, five 
and six, all proficient readers. The children's perception 
of their teacher's feelings toward them correlated positively 
and significantly with self-perception. The more positive 
the children's perception of their teacher's feelings, the 
better was their academic achievement and the more desirable 
classroom behavior as rated by their teachers. 2 
1Helen H. Davidson and Gerhard Lang, "Children's 
Perceptions of their Teachers' Feelings Toward Them Related to 
Self- Perception,_ School Achievement and Behavior," Journal 
of Experimental Education 29 (December 1960):107-109. 
2Ibid. 
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The most comprehensive studies of the self-concept of 
ability and school success was that of Brookover and his 
associates. A major purpose of the study was to determine 
whether improved self-concept results from the expectations 
and evaluations held by others as perceived by the students. 
Results were reported from testing three hypotheses concerning 
self-concept using 1050 seventh grade students and a selected 
sub-sample of 110 over and under-achieving students. A 
significant and positive relationship was found between self-
concept of ability and grade point average. Specific self-
concepts of ability were related to specific areas of academic 
achievement. Self-concept was significantly and positively 
related to the perceived evaluation of significant others. 
This study confirmed its hypotheses. 1 
When the teacher believes that his students can 
achieve, the students appear to be more successful; when 
the teacher believes that the students cannot achieve, then it 
influences their performance negatively. 
Six factors seem particularly important in creating 
a classroom atmosphere conducive to developing favorable 
self-images in students. These are: (1) Challenge--a good 
way to create challenge is to wait until the chances of 
success are good. (2) Freedom--this means to the teacher 
that students will learn, provided the material is relevant 
1Wilbur B. Brookover, 11 Self-Concept of Ability and 
School Achievement," SociologY of Education 37 (Spring 
1964):271-273. 
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to their lives and helps them to have the freedom to 
explore and discover. ( 3) Respect--teacher shO\oJ'S value 
and respects each student for what he is. ( 4) \varmth--
students with warm, considerate, calm teachers had more 
academic success. (5) Control--firm guidance produces 
more self-esteem. (6) Success--the single most important 
step that teachers can take in a classroom is to provide 
an educational atmosphere of success rather than failure. 
To ensure the development of a positive self-concept 
as well as to incite motivation to learn and facilitate the 
acquisition of effective learning skills in each student, 
the teacher must prize each student as a worthy person--as 
having competences and values as he is--accepting the 
student on his Olm terms. 
\fuen a teacher communicates to a student that he 
believes the student is competent, the student eventually 
begins to believe the teacher and to behave in these terms. 
A student who is made to feel acceptable as he is never 
views himself as a failure and never stops searching for 
1 
meaning and competence. 
The teacher's role in the development of the pupil's 
self-concept cannot be overstated. Too often teachers are 
unaware of the child's self-concept and its implication for 
meaningful and effective education. 
1
.John H. Lembo, v.Jhen Learning Happens (New York: 
Schocken Books, 1972), p. 23. 
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The child can be helped towards the development of 
a healthy self-concept through the relationship which is 
built up between him and the teacher via the experiences 
provided in the learning situation. 
In order to gain a feeling of adequacy related to the 
self, the child needs to feel that there is reward associated 
with his efforts. Heavy ridicule and negative criticism 
often block the development of a healthy self-concept .and 
restricts further learning. A teacher should try to under-
stand where the child is in his limited experience. 
The teacher needs to use rewards and encouragement 
l'lhenever possible to counteract the destructive effects 
on the self-concept suffered by a child who has experienced 
failure. 1 
Teachers must become aware of the significant role 
they play in shaping the self-concept of the child which 
will affect his learning not only for the present, but for 
the future as well. 
The next sub-heading in this chapter, Heasurement of 
Self-Concept Through Use of Self-Reports, was included due 
to the fact that a self-report technique was used in con-
ducting this research study. 
1Arthur L. Hattocks, 11 The Teacher's Role in the 
Development of a Healthy Self-Concept in Pupils,n Education 
94 (February 1974):200-204. 
18 
Heasurement of Self-Concept Through Use of Self-Reports 
Through the years there has been much controversy over 
the validity and reliability of self-report inventories. 
The major critics of self-reporting believe that while the 
self-concept is what an individual believes about himself, 
the self-report is only what he is willing and able to dis-
close to someone else. Combs, Courson, and Soper argue that 
these are rarely, if ever, identical. They refer to Combs 
and Soper who reported that the degree to which the self-
report can be relied upon as an accurate indication of 
the self-concept depends upon such factors as: (1) the 
clarity of the subject's a'vareness; (2) his command of ade-
quate symbols for expression; (3) social expectancy; 
(4) the cooperation of the subject; and (5) his freedom 
from threat. 1 
However, in spite of their weaknesses and limitations, 
self-reports do reveal characteristics of the self and are 
important to teachers. Used sensitively in conjunction 
with other evidence, self-reports give rich insights into 
how the child sees himself and his world. A few of the 
better kno•~ self-report inventories are listed below. 
lwilliam '"· Purkey, Self-Concept and School Achieve-
ment (Englewood Cliffs, Nelv Jersey: Prentice-Hall, 1970), 
p:bo. 
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The Self-Es-teem Invent9ry. The SEI \'las developed 
by Stanley Coopersmith of the University of California. 
It \'las especially constructed for the research reported in 
The Antecedents of Self-Esteem. All the statements in the 
scale have been worded for the use with children eight to 
1 ten. 
The Bledsoe Self-Concept Scale. The BSCS, which 
was designed by Joseph Bledsoe of the University of 
Georgia, has been used with success for the third through 
the eight grades. It consists of a checklist of thirty 
trait-descriptive adjectives. 2 
The Self-Appraisal Scale. Another recent self-
report inventory is the SAS, developed by Helen Davidson 
and Judith Greenberg of the City College of the City Univer-
sity of New York for their research on scholastic achievers 
from a deprived background. It consists of twenty-four 
items, each of which has been tested for its intelligibility 
to fifth grade children.3 
1s. Coop~rsmith, The Antecedents of Self-Esteem 
(San Francisco: H. H. Freeman and Company, 1967), pp. 265-
268. 
2 J. Bledsoe, 11 Self-Concept of Children and Their IQ, 
Achievement,. Interests and Anxiety, 11 Childhood Education 43: 
436-438. 
3H. H. Davidson and J. iV. Greenberg, U.S.O.E •. Project 
No. 2905 Contract No. OE-5-10-132 (New York: The City College 
of the City University of Ne1.,. York, 1967). 
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The How;...I-See-Hyself-Scale. This popular instrument 
\-Tas developed by Ira Gordon of the University of Florida 
from 1958 to 1967. It ,.,as devised from the categories 
developed by Jersild, out of the compositions of children. 
The scale consists of a forty or forty-two item five point 
1 
scale. 
Q-Sort. Q-Sort is not so much an instrument as it 
is a method. It requires the subject to sort a number of 
self-reference statements into a series of piles or classes 
along a continuum of appropriateness of self-description, 
from those "most like" him to those "least like" him. 
The number of items sorted into each pile is specified in 
such a way that the resulting frequency distributions 
approximate that of a normal distribution. 2 
Semantic Differential. The semantic differential 
technique of measuring the "meaning systemsn of individuals 
was developed by Charles Osgood of the University of Illinois. 
The method is described as involving sets of polar adjectives 
1 Ira Gordon, A Test :rJanual for the How-I-See-r•Iyself 
Scale (Gainesville, Florida: Florida Educational Research 
and Development Center, 1968). 
2H. E. Cwnmins, "Some Application of nQn Hethodology 
to Teaching and Educational Research, 11 Journal of Educational 
Research 57 (October 1963):94-98. 
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such as Happy-sad, Hard-soft, and Slow-fast, with five to 
seven spaces between each set. The concept to be measured 
is placed at the top of the scale and the subject is to 
place a check some\"here along the continuum to indicate 
his attitude. It is a popular and flexible method of 
measuring the dimensions of one•s system of meanings about 
himself and the world in which he lives. 1 
Hhether the self-report inventory to be used is 
commercially prepared or locally produced, it is a good 
idea to remember four rules in giving self-report scales: 
·1. 
2. 
When working with younger students, items should be 
read to the students while the children read silently. 
Stress the fact that there are no right or wrong 
answers. The student is to express those ideas he 
holds true about himself. 
All self-report inventories should be administered 
under unthreatening conditions. 2 
lv1aintain the confidentiality of results. 
Sununary 
This chapter has reviewed current research and 
literature regarding one • s self. The following topics '~ere 
discussed: self-concept, self-concept affecting achieve-
ment, teacher's affect on self-concept and measurement of 
self-concept through use of self-reports. 
1c. E. Osgood, The Iv[easurement of Heanins- (Urbana: 
University of Illinois Press, 1957). 
2v..rilliam \'/. Purkey, Self -Concept and School Achieve-
ment (Englewood Cliffs, N.J.: Prentice-Hall, 1970), pp. 59-
"61:--
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The ideal self is the desired self, the image we 
have of the person whom we wish to be like. The self 
is learned. Your self-concept is composed of all the 
beliefs and attitudes you have about yourself. 
There is a strong relationship bet\'leen self-
concept of ability in school and academic performance. 
1'-Iorse found that the reported self-concept of ability 
\-ras a better predictor of classroom achievement than IQ. 
Lamy also suggested that the perception of a child about 
himself and his world are not only related to, but may in 
fact be caused by factors in his subsequent reading 
achievement. Success or failure in school significantly 
influences the ways in lvhich students view themselves. 
The teacher's beliefs in himself and his students 
are crucial factors in determining his effectiveness in 
the classroom. Davidson and Lang, and Brookover conducted 
studies shOldng that there is a positive correlation be-
t>veen teachers 1 feeling toward their students and better 
academic achievement. Teachers must become aware of the 
significant role they play in shaping the self-concept of 
the child which will affect his learning not only for the 
present, but for the future as well. 
Self-reports do reveal characteristics of the 
self and are important to teachers. A description of a 
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few of the better known self-report inventories '"ere 
included, such as: Self-Esteem Inventory, Bledsoe 
Self-Concept Scale, Self-Appraisal Scale, How-I-See-~Iy­
self Scale, Q-Sort and Semantic Differential. 
CHAPTER III 
PROCEDURE 
Introduction 
As stated in Chapter I, the present paper replicates 
a study which was conducted by Sister Helen. 1 The 
author wrote to Sister Helen to ask permission to use 
her procedure with the author's students. Sister Helen's 
prompt reply and approval inaugurated this present study. 
The testing instrument used to conduct this study 
was a revised questionnaire from Sister Helen's original 
self-report inventory. 2 The author made a master copy 
of the revised questionnaire and had it reprinted for use 
in the study. 
The author reviewed Sister Helen's bibliography 
and then proceeded to start with current literature (197?), 
and review other literature written since Sister Helen's 
research paper was completed. 
A letter was written to Mr. E. Dakich, Principal 
of Hampton School, for permission to conduct this study with 
1'sister Helen Petropoulos. "The Construction of an 
Inventory of Reading Self-Report for Primary Grades," 
Unpublished M.s. Research Paper, Cardinal Stritch College, 
Milwaukee, Wisconsin, 1972. 
2Ib1d. 
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the primary students of Hampton School. His permission 
was granted. In addition, the l•lilwaukee Public Schools, 
Division of Planning and Long-Range Development, had to 
be contacted through Hr. Dlvight Ro'\ie, in order for the 
author to begin. 
Test Procedure 
The questionnaire that was used in this study \'las 
administered to the students before school, 8:30 - 9:00, 
at lunch time, 12:30 - 1:00, and after school, 3:00 - 3:15 • 
The researcher requested from each primary teacher a list 
of the children in her class. Each teacher stated the 
student's present reading level and whether he/she was 
in his/her class's high, average or low reading group. 
The researcher sent a pass requesting three stu-
dents to come to the researcher's classroom at one of the 
above specified times. The researcher completed testing 
one classroom before another class was started. Each 
student was requested to bring the book he/she was reading 
in his/her reading group. The students individually uere 
asked to read a small passage, approximately one para-
graph, from the book. After his/her reading was completed 
he/she was then asked eight quest~ions from the self-report 
inventory which may be found in the appendix of this paper. 
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It took approximately ten minutes per student for the 
examiner to have the students read and administer the 
questionnaire. 
The examiners were the writer of this paper and a 
teacher aide. The researcher tested all of the students 
in this study, with the exception of her own first grade 
class. The teacher aide administered the test to the 
first grade class, in order to receive open and honest 
opinions from these students without the bias of teacher-
student relationship. 
The only training the teacher aide received and 
needed before conducting these tests was observation. She 
observed the researcher administer the test to a group of 
students for one session. She then proceeded to test the 
other first grade students. 
The students who were used in this study consisted 
of the third, second and first graders of Hampton School 
which is in the :r.:tilwaukee Public School System. At 
Hampton School, the third grade classes consist of sixty 
students, fifty-eight of 't-rhom 'tiere tested. The second 
grade classes had fifty-five students and forty-nine of 
these students were tested. The first grade classes had 
fifty-three students and fifty-three were tested. All of 
the students in each grade level were not tested due to 
the fact that they l'Tere absent during the testing period. 
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The examiner tested the two third grade classes 
first. The testing began on October 18~ 1976, and 
concluded on October 29, 1976. After the third grade 
testing was completed, the examiner tested the two second 
grade classes from November 8, 1976, to November 19, 1976. 
The testing of the two first grade classes did not begin 
until after the completion of the first semester, due to 
the fact that they were just beginning to learn how to 
read. The testing of the two first grades began on 
January 17, 1977, and concluded on January 27, 1977. 
After the completion of the testing of the primary 
grade students of Hampton School, the researcher began 
to compile and tabulate the data, lvhich can be found 
in the next chapter. 
CHAPTER IV 
INTERPRETATION OF DATA 
Responses to Reading Self-Report Questionnaire 
The self-report questionnaire was administered by 
one teacher and teacher aide to 160 primary grade children. 
As stated in Chapter III, this study included the children 
of the third, second and first grades. 
The first two questions of the questionnaire were 
concerned with the child 1 s own view of himself as a reader. 
Table 1 indicates the children 1 s group responses to whether 
or not they liked the manner in which they read. 
Of a total of 160 children, 150 liked the \vay they 
read. Most of the children responded that reading was a 
pleasant experience for them. Forty-one children liked the 
way they read due to the fact that they read \vell. Another 
thirty indicated that it is ftin. A group of thirty children 
did not knmt why they liked the \vay they read. 
The category indicated by tr other 11 included responses 
such as: I dontt make mistakes; I know how to read; If Itm 
six then I 1 m supposed to read. There was no great difference 
in responses due to grade or reading level. 
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TABLE 1 
RESPONSES TO 11 DO YOU LIKE THE lvAY YOU READ?" 
RESPONSES 
YES 
NO 
OTHER 
RESPONSES 
12 
2 
3 
4 
5 
6 
THIRD GRADE SECO:t>rD GRADE 
H1 A L H A L 
14 24 14 20 13 11 
0 1 4 0 3 2 
0 0 1 0 0 0 
11 WHY OR WHY NOTtt 
THIRD GRADE SECOND GRADE 
H A L H A L 
7 7 7 4 1 1 
1 4 3 1 2 1 
1 0 0 3 2 3 
3 4 1 9 4 1 
1 7 4 3 2 2 
1 3 4 0. 5 5 
High reading group 
• Average reading group 
L = Low reading group 
1 2 =I read well (good) 
2 = Reading speed 
3 = I like to read 
4 = It•s fun 
5 = Other 
FIRST 
H A 
16 14 
0 0 
0 0 
FIRST 
H A 
6 3 
0 1 
4 2 
3 2 
1 2 
2 4 
6 = No comment--! don't know 
GRADE 
L 
20 
1 
2 
GRADE 
L 
5 
0 
3 
3 
6 
6 
29 
TOTALS 
. ' 
146 
7 
3 
TOTALS 
" -
41 
13 
18 
30 
28 
30 
30 
After responding to the question on the manner in 
which they read, the children \vere asked to evaluate them-
selves as to whether or not they were good readers. Table 2 
shows the children's responses to this question. 
TABLE 2 
RESPONSES TO "ARE YOU A GOOD READER?" 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
H A L H A L H A L 
YES 13 23 16 17 14 9 11 11 17 131 
NO 1 2 3 3 2 4 2 1 5 23 
OTHER 0 0 0 0 0 0 3 2 1 6 
Three-fourths, 131, of the children indicated that 
they viewed themselves as good readers. Of the children who 
responded "no" to the question, twelve children were in the 
low reading group. The writer of this paper was very sur-
prised and pleased to find that even though children are 
in a low reading group, more of them have a good view of 
themselves as a reader, than do not. This was especially 
true for the third graders. 
The next two ·questions are concerned lvith how the 
child responds to his/her teacher's and parent's view of 
him/her as a reader. This is shown on Table 3. 
TABLE 3 
RESPONSES TO "DOES YOUR TEACHER THINK YOU ARE 
A GOOD READER? 11 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE 
H A L H A L H A L 
YES 10 17 12 17 11 11 14 12 20 
NO 2 2 3 1 2 1 0 0 3 
I DON'T 
KN01v 2 6 4 2 3 1 2 2 0 
"\'lHY OR WHY NOT?" 
11 6 12 7 10 7 2 6 8 8 
2 4 6 4 2 5 5 6 4 9 
3 0 0 1 1 0 1 1 0 0 
4 1 4 3 2 1 3 1 1 2 
5 3 3 4 5 3 2 2 1 4 
11 
= I read well (good) 
2 
-
I don't know 
3 = She doesn't tell me 
4 = No.comment 
5 = Other 
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TOTALS 
... 
124 
14 
22 
66 
45 
4 
18 
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Of a total of 160 children, 124 in all grade levels 
thoughttheir teachers considered them to be good readers. 
The fourteen children who responded 11 no 11 to, 11 Are you a good 
reader?", did not feel their teachers thought the same way 
about their reading. To the contrary, although they thought 
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they were not good readers, they felt their teachers 
thought they were good. Sixty-six of the children indicated 
that their teacher thought they were good readers due to 
the fact that they read well. 11 I don't know" was the 
response of forty-five children. The writer was highly 
aware of this question when listening to her own class 
read. She made a point of telling them they did a good 
job reading. However, when these same children were 
questioned they responded, 11 I don't know." The writer 
speculated that this response was produced because the 
teacher did not specifically say, 11 You are a good reader." 
The category "other" included responses such as: "She 
thinks I know what I 1 m reading," or "I can learn new 
words," and "I'm one of the top readers." 
Table 4 shows the children's responses on parental 
evaluation of reading. The majority of the children, 147, 
thought their parents would say they were good readers. 
The response most often given by the children in answer to 
why their parents thought they were good readers was, 11 They 
tell me." This suggests that they interpreted the 11 l'Thy?n 
to mean," Ho,., do you know they think so?" The children 
also referred to their reading quality in terms of fast or 
smooth reading, knowing the \'lOrds lvhen reading and ob-
serving punctuation as another reason why their parents 
evaluated.them as good readers. The category, adult 
approval, included responses such as: 11 If I read good, 
I can have breakfast," 11 I got a book award, 11 or 11 1'1y mom 
says I must be the best reader in my class." 
TABLE 4 
RESPONSES TO "DO YOUR PARENTS THINK YOU ARE A 
GOOD READER? n 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE 
H A L H A L H A L 
YES 14 25 17 19 14 11 15 13 19 
NO 0 0 2 1 1 2 1 1 2 
OTHER 0 0 0 0 1 0 0 0 2 
"lVHY OR WHY NOT?n 
11 3 9 5 4 4 0 2 1 1 
2 0 5 3 3 2 3 2 2 3 
3 4 3 2 6 3 2 4 3 0 
4 2 3 2 2 2 1 1 3 9 
5 1 0 1 0 1 1 2 1 2 
6 0 4 1 0 3 0 2 2 3 
7 0 0 0 0 0 0 2 1 3 
8 3 1 2 3 0 4 0 1 1 
9 1 0 3 2 1 2 1 0 1 
11 
= They tell me. 6 = Adult approval 
2 = I read every night. 
(reward) 
Reading quality - smooth, 7 = I don 1 t know. 3 = 
observe punctuation, 8 = No comment 
knO\v words 9 = Other 
4 - I read well {good). 
5 = Parent help 
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TOTALS 
147 
10 
3 
29 
23 
27 
25 
9 
15 
6 
15 
11 
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The next question·dealt with whether or not the 
children liked to read. Responses to this question are 
presented in Table 5. 
TABLE 5 
RESPONSES TO 11 DO YOU LIKE TO READ? 11 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
.. __ , 
.. --·-· 
H A L H A L H A L 
YES 13 24 18 20 15 12 16 12 20 150 
NO 1 1 0 0 1 1 0 1 1 6 
OTHER 0 0 1 0 0 0 0 1 2 4 
11\<VHY OR "\VHY NOT? II 
ll 7 14 12 10 8 5 5 4 6 71 
2 0 3 2 3 2 0 5 3 3 21 
3 4 3 2 2 3 2 0 4 6 26 
4 3 5 1 5 3 3 4 2 5 31 
5 0 0 2 0 0 3 2 1 3 11 
11 
= It•s fun. 
2 = I like to read. 
3 = You can learn. 
4 = Other 
5 = No comment 
Most of the children responded 11 Yes 11 to this ques-
tion. The reason given by seventy-one or almost half of the 
children was, 11 It 1 s fun." Twenty-six children responded 
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that they like to read because they can learn. The 
"other" category included such responses as, 11 I like to 
look at the pictures," or 11 Reading is good for you." As 
indicated in Table 5, it made no difference which reading 
group the children were in, they liked to read. 
The balance of the questionnaire contained the 
child 1 s conception of how he/she can improve his/her reading 
and sentence completion items about their teacher•s, peer's, 
and their own feelings during reading class. 
Table 6 contains the data relating to how the chil-
dren felt they could improve their reading. 
Of the total number of children questioned, forty-four 
responded they could improve by reading more books or pages. 
Thinking along similar lines, twenty-one children commented 
that they could improve through practicing reading more often. 
Thirty-one children felt they needed to improve but either 
responded "I don 1 t know, 11 or had no comment. 
Some of the children 1 s responses about how they could 
improve their reading did not fit any of the above-mentioned 
categories. Therefore, the category of 11 other11 \'las incorpora-
ted. Some of the responses that were included in this cate-
gory were, 11 I can try harder," to read at either a slower 
or faster rate, or "read '\'That I see. 11 
TABLE 6 
RESPONSES TO 11 Hmlf CAN YOU IMPROVE YOUR READING?" 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
H A L H A L H A L 
11 3 7 5 1 1 0 2 1 1 21 
2 4 11 7 5 5 6 2 1 3 44 
3 2 1 1 1 1 0 5 3 4 18 
4 0 0 0 0 1 2 5 2 7 17 
5 0 0 0 3 1 0 1 2 4 11 
6 0 1 0 1 0 0 1 2 0 5 
7 2 0 2 1 0 1 0 1 2 9 
8 0 3 0 0 3 1 0 1 0 8 
9 1 1 1 5 2 3 0 0 1 14 
10 2 1 3 3 2 0 0 1 1 13 
11 
= Frequency of practice 6 = Behavior in class 
2 = Read more 7 = .Keep trying 
3 = Study words 8 = Read more diffi-
4 I don't know cult material = 
5 Help of other 9 = No comment = 
people 10 = Other 
Finally, the examiner read five incomplete sentences, 
with the child finishing the sentence in his/her own 
words. These sentences basically are concerned with how 
the child feels while he reads, and how other people 
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feel about his/her oral reading. Table 7 contains the 
data about how the child feels when he reads. 
TABLE 7 
RESPONSES TO 11 WHEN I HAVE TO READ I FEEL • • • " 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE 
H A L H A L H A L 
11 11 23 17 18 13 10 15 13 15 
2 0 0 1 2 2 1 0 0 4 
3 3 2 0 0 0 1 1 1 4 
4 0 0 1 0 1 1 0 0 0 
11 
= Positive comments 
2 = Negative comments 
3 - Equivocal comments 
4 = No comment 
TOTAL 
135 
10 
12 
3 
A positive comment ,.,as the largest response cate-
gory. Out of 160 children surveyed, 135 responded that 
they felt good, fine, fantastic or terrific when they read. 
Ten children responded with negative comments such as bad, 
s 
sad, or not good to this question. Equivocal statements were 
made by children who were uncertain of their responses. 
They could not decide if they felt good or bad. Some of 
the comments made by these children were: happy or scared ; 
better; shy; I can read better. 
The riext table, Table 8, swrunarizes responses to the 
sentence, "I wish my reading teacher would II . . . . 
TABLE 8 
RESPONSES TO "I WISH t.fY READING TEACHER WOULD • • 11 
RESPONSEE THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
H A L H A L H A L 
11 3 6 7 10 6 2 5 3 9 51 
2 1 0 1 1 2 0 0 2 3 10 
3 1 6 4 0 0 1 0 0 1 13 
4 4 4 2 3 2 1 1 0 0 18 
5 2 3 2 1 1 0 1 1 0 11 
6 2 0 0 1 1 1 1 0 1 7 
7 0 1 0 0 0 3 6 5 1 16 
8 1 4 2 2 3 5 2 3 4 26 
9 0 1 2 2 1 0 0 0 4 10 
11 
= Help me read 6 = Explain things 
2 = Tell me I 1m a good 7 = Listen to me read 
reader 8 No comment = 
3 = Put me in a higher book 9 Other = 
4 = Like my reading 
5 = Give us more to read 
Approximately one-third of the 160 children wanted 
their teacher to help them read. Twenty-six of the children 
had no comment. Eighteen children wanted their teacher to 
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like their reading. They wanted and needed reassurance 
from the teacher. Sixteen of the children stated they wanted 
their teacher to listen to them read. This was a surprise 
to the writer, due to the fact that the procedure for 
reading in the primary grades in Milwaukee Schools is 
that each child reads to their teacher individually each 
reading class. Possibly the children felt that their 
teacher should listen to them read and to no one else. 
The children's group responses to complete the 
sentence 11 The other children think I read ••• 11 are 
summarized in Table 9. 
TABLE 9 
RESPONSES TO "THE OTHER CHILDREN THINK I READ. • • " 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
H A L H A L H A L 
11 5 7 3 2 3 2 3 2 4 31 
2 8 11 13 13 8 7 12 10 15 97 
3 0 3 1 1 1 2 1 0 2 11 
4 0 2 1 2 1 0 0 0 0 6 
5 0 0 1 2 1 2 0 1 0 7 
6 1 1 0 0 2 0 0 1 2 7 
11 
= Superior, excellent, 4 = Other 
very well 5 = No comment 
2 = Good 6 I don't kno1-1 = 
3 = Bad 
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Out of 160 children, 128 responded that their peers 
thought they read "very well" or "good." Only eleven stu-
dents considered themselves to be 11 bad11 readers in the eyes 
of their peers. The writer felt that this was a strong 
point in the child's self-concept, knowing that his/her 
peers thought he/she \vas a good reader. It is important 
to children to be aware of what his/her peers think about 
what they are doing. It was enlightening to find that the 
majority.of the children felt they were good readers in the 
eyes of their peers. 
Some of the children had "other" responses than the 
majority did. They responded: "better;" "funny;" "by 
skipping pages;" or, 11 I don't know, 11 to this question. 
In understanding a child's self-concept in reading, 
one must know when he/she. feels good in reading class, .. and 
when he/she does not. Table 10 contains the data for the 
sentence about feeling bad in reading class. 
Forty-one of the students felt bad when they were 
unable to recognize their vocabulary words, and therefore 
did not read very well. Especially, the first grade children 
immediately responded that they never feel bad in reading 
class, or that reading is a pleasant experience for them. 
Thirty-seven children were not happy during reading class due to 
uncomfortable classroom situations such as: excess noise, 
yelling and shouting, or another child hitting them. The 
writer thinks this is a very interesting point made by some 
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TABLE 10 
RESPONSES TO 11 I FEEL BAD IN READING CLASS WHEN • • • tt 
RESPONSE~ THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
H A L H A L H A L 
11 0 3 2 1 1 1 1 7 7 23 
2 5 6 9 6 7 1 4 0 3 41 
3 0 2 3 2 2 3 0 0 2 14 
4 1 1 0 2 0 0 J 0 2 7 
5 0 4 2 1 1 5 0 0 0 13 
6 3 1 1 3 3 0 3 0 5 19 
7 0 0 0 0 1 0 0 2 3 6 
-
8 5 8 2 5 1 3 7 5 1 37 
11 
= I never feel bad 5 = No comment 
2 = I don't know the 6 = Other 
words 7 I don't know = 
3 = I read 8 Uncomfortable class-= 
4 = I don't read room situations 
children. Excess noise and other disruptions not only 
bother the teacher, but her students as \'iell. Fourteen 
of the children felt bad when they read. On the other hand, 
seven children felt bad when they did not get a chance to 
read. 
Other comments made by the children in completing 
this sentence were: 11 they don't teach me to read;" "others 
are around,;" 11 I 1 m tired;" "reading is over." 
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Six children responded that they felt bad in reading 
class when they did not 11 kno'" their words." These same 
six children responded the same way when asked how they 
could improve their reading. There is no apparent differ-
ence in grade or reading level among the responses, with 
the exception of kno\dng vocabulary uords. The third graders 
apparently are more aware of the importance of vocabulary 
words in reading. 
Out of the total 160 children, forty children re-
sponded that they feel good in reading class when they read. 
Another thirty-four felt good when they read well. Twenty-
six children referred to their oral reading and commented 
that when they did not make a mistake in reading they felt 
good. Some of the children felt good in reading class when 
there was a pleasant classroom atmosphere, referring to a 
quiet room, good learning conditions and no hostile behavior 
from other children in the class. 
11 I read, 11 was the response given by ten first graders 
in the low reading group. This was the highest frequency 
within this table. Even though these children are in the 
low reading group they feel good in reading class when they 
read. 
Table 11 indicates the responses the children made to 
the question of when they feel good in reading class. 
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TABLE 11 
RESPONSES TO 11 I FEEL GOOD IN READING CLASS '\'ffiEN ll 
RESPONSES THIRD GRADE SECOND GRADE FIRST GRADE TOTALS 
H A L H A L H A L 
11 4 8 4 3 3 1 4 4 3 34 
2 1 3 4 5 5 0 4 2 2 26 
3 1 1 1 2 0 0 2 0 1 8 
4 4 6 3 1 5 3 2 6 10 40 
5 0 1 2 2 2 5 0 0 3 15 
6 1 3 0 1 0 1 1 1 2 10 
7 2 2 2 4 1 3 3 1 2 20 
8 1 1 2 2 0 0 0 0 0 6 
11 = I read well 6 = Other 
2 = I don't make a 7 = Comfortable classroom 
mistake situations 
3 = I•m not reading 8 = Reading class is 
alone over 
4 = I read 
5 = No comment 
The last table, Table 12, was made to compare the 
child's negative perception of himself as a good reader, and 
his/her parents', teacher's and peers' view of his/her 
reading ability. 
44 
TABLE 12 
PERCEPTION OF Th'ENTY-THREE CHILDREN Vo/HO RESPONDED "NO" 
TO "ARE YOU A GOOD READER?" 
PARENTS TEACHERS PEERS 
THIRD GRADE YES NO YES NO YES NO 
II 1 0 0 1 1 0 
A 2 0 1 1 1 1 
L 3 0 1 2 2 1 
SECOND GRADE 
H 3 0 3 0 3 0 
A 1 1 0 2 1 1 
L 3 1 2 2 2 2 
FIRST GRADE 
H 2 0 1 1 0 2 
A 1 1 0 2 1 1 
L 1 3 3 1 1 3 
TOTALS 17 6 11 12 12 11 
There was basically no difference between teacher 
and peer perception by these twenty-three children. They 
almost equally believed these other people felt they were 
good or bad readers. The children felt their parents over-
\V'helmingly thought they '"ere good readers. 
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Seventeen of the tl'lenty-three children said their 
parents think they are good readers; only six believed other-
wise. On the other hand, only half of them said that their 
teachers and peers thought they l'lere good readers. 
Suilllllary 
This chapter reported the children's view of them-
selves as readers, and the children's perceptions of their 
teachers r , parent 1 s, and peers' views. It also swnmarized 
responses to 11 Do you like to read?" and 11 How can you 
improve your reading?". The chapter next reported data 
about five incomplete sentences. Finally, there was a 
comparison made of the perceptions of twenty-three children 
who responded 11 no 11 to the question 11 Are you a good reader?" 
CHAPTER V 
SUMHARY AND CONCLUSIONS 
The self-report questionnaire \'las administered to 
160 primary grade children of the third, second and first 
grades by one teacher and a teacher aide. 
Of a total of 160 children, 150 liked the way they 
read. l>fost of the children responded that reading was a 
pleasant experience for them. The children liked the way 
they read due to the fact that they read well or that it 
\'Tas fun. 
The children were then asked to evaluate themselves 
as to whether or not they were good readers. Three-fourths, 
or 131, of the children indicated that they viewed them-
selves as good readers. A total of twenty-three children did 
not view themselves as good readers. Of the children who 
responded nno 11 to this question, twelve \V'ere in the low 
reading. group. 
The children were then asked h0\'1 they felt their 
teachers viewed them as a reader. One hundred twenty-four 
children in all grade levels thought their teachers con-
sidered them to be good readers. The fourteen children who 
responded "no 11 to 11 Are you a good reader'?" did not feel 
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their teachers thought the same way about their reading. 
Although they thought they were not good readers, they 
felt their teachers thought they were good. Sixty-six of 
the children indicated their teacners thought they were 
good readers due to the fact that they read well. 11 I don't 
know" was the response of forty-five children. 
The majority of the children, 147, thought their 
parents would say they were good readers. The response 
most often given by the children in answer to why their 
parents thought they l'>'ere good readers was, "they tell me." 
This suggests that they interpreted the 11 \fuy? 11 to mean "How 
do you know they think so?". The children also referred to 
their reading quality in terms of fast or smooth reading, 
knowing the words when reading and observing the punctua-
tion as other reasons why their parents evaluated them 
as good readers. 
The next question l'>'as concerned with whether or 
not the children liked to read. Most of the children said 
"yes" to this question. The reason given by seventy-one 
or almost half of the children was 11 It 1 s fun. 11 Twenty-six 
children responded that they like to read because they 
can learn. It made no difference which reading group the 
children were in, they liked to read. 
"Holv can you improve your reading?" \V'as the 
next question the children responded to. Forty-four of the 
total number questioned responded that they could improve 
their reading by reading more books or pages. Thinking 
along similar lines, twenty-one children commented that 
they could improve through practicing reading more often. 
Thirty-one children felt they needed to improve but either 
responded 11 1 don't know,n or had no comment. 
The remainder of this study contained five in-
complete sentences which were read by the examiner and 
completed in the children's Olvn words. The children were 
first asked how they felt lV'hen they read. Out of 160 
children surveyed, 135 responded that they felt good, fine, 
fantastic or terrific when they read. Ten children re-
sponded with negative comments. As indicated by this in-
complete sentence and the children's response, the majority 
of the primary children at Hampton School have a very good 
feeling when they read. 
Approximately one-third of the children 11 \'lished 
their reading teacher would • • • " help them read. Tw·enty-
six of the children had no comment. Eighteen children 
wanted their teacher to like their reading. They wanted 
and needed reassurance from the teacher. 
Out of 160 children, 128 responded that their 
peers thought they read "very "h'ellt! or ngood. 11 Only 
49 
eleven students considered themselves to be "badn readers 
in the eyes of their peers. The writer felt that this was 
a strong point in the child's self-concept knowing that his/ 
her peers thought he/she was a good reader. 
In understanding a child's self-concept in reading, 
one must know when he/she feels good or bad in reading 
class. Forty-one of the students felt bad when they were 
unable to recognize their vocabulary words, and therefore 
did not read well. The first grade children immediately 
responded that they never felt bad in reading class, or 
that reading is a pleasant experience for them. Thirty-
seven children were not happy due to uncomfortable class-
room situations such as: excess noise, yelling and shouting, 
or another child hitting them. Fourteen of the children 
felt bad when they read. On the other hand, seven chil-
dren felt bad when they did not get a chance to read. 
Out of a total of 160 children, forty children 
responded that they feel good in reading class '~hen they 
read. Another thirty-four felt good when they read well. 
"I read," was the response given by ten first graders in 
the low reading group to this sentence. Even though these 
children are in the low reading group, they feel good in 
reading class when they read. 
A comparison was made of the child's negative per-
ception of himself as a good reader, and his/her parents•, 
so 
teacher's and peers 1 vie'" of his/her reading ability. 
Twenty-three children responded 11 no 11 to 11 Are you a good 
reader?". There was basically no difference between 
teacher and peer perception by these twenty-three chil-
dren. The children felt their parents overwhelmingly 
thought they were good readers. Seventeen of the tlventy-
three children said their parents think they are good 
readers: only six believed otherwise. On the other hand, 
only half of them said that their teachers and peers 
thought they were good readers. 
After this study was conducted and the data were 
compiled, it was quite evident that the primary grade chil-
dren of Hampton School have a good self-concept in regard 
to the.ir reading ability. It made no difference l'ihat 
grade or reading group the children were in, they liked to 
read and enjoyed it. 
APPENDIX 
INVENTORY OF READING SELF-REPORT 
Name of Child -------------------------------------------------
Age Reading Level __________________________ __ 
Reading Group Placement: High _____ Average Low 
1. Ask the child to read a short selection on his 
reading level. 
---
2. Do you like the way you read? Yes 
Why or 'Vhy not? 
No-----
Are you a good reader? Yes ______ No 
4. Does your teacher think you are a good reader? 
Yes No Why or Why not? 
5. Do your parents think you are a good reader? 
6. 
Yes No vmy or lYhy not? 
Do you like to read? 
Why or Why not? 
Yes ---------- No ----------------
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7. Ho'" can you improve your reading? 
B. Finish these sentences for me: 
\Vhen I have to read I feel 
I wish my reading teacher would 
The other children think I read 
I feel bad in reading class when 
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I feel good in reading class when -----------
Teacher comments: 
Sister Helen Petropoulos 
7235 Delta 
St. Louis, Missouri 63117 
Dear Sister Helen Petropoulos, 
2936 North 78th Street 
Milwaukee, Wisconsin 53222 
September 15, 1976 
I am Kathy Crowley, a first grade teacher in the 
Milwaukee Public Schools, and a graduate student in the 
Reading Department at Cardinal Stritch College. I am almost 
at the end of my studies for my master's degree as a Reading 
Specialist. At this point in my studies I am beginning to 
write my research paper. 
The purpose of this letter is to ask your permission to 
do a continuation of your research study on The Construction 
of an Inventory of Reading Self-Report for Primary Grades. 
Sister Harie Colette Roy suggested your studyto me as a 
guide for my research paper based on your self-report of 
children's reading, but as an up-dated study. Sister l\1arie 
Colette told me that I have an excellent example of a very 
good research paper to follow. And now· that I have read 
it, I hope I can do justice to it. 
I will be looking fon~ard to hearing from you and 
starting on my research paper. Thank you very much in ad-
vance. Have a good school year. Thank you again. 
Sincerely, 
Kathleen R. Crowley 
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Mr. Emeric v. Dakich 
Principal - Hampton School 
5000 North 53rd Street 
lviilwaukee, Wisconsin 53218 
Dear ~Ir. Dakich, 
2936 North 78th Street 
Mil \'iaukee, Wisconsin 
September 19, 1976 
I have been working for the past three years at night 
classes and summers at Cardinal Stritch College toward a 
Master's Degree as a Reading Specialist. Part of the require-
ment for the degree includes a research paper which I am 
presently outlining and hope to complete during the second 
semester of this school year. 
The subject of my paper is concerned with the relation-
ship between reading and the self-concept in the young child. 
It is my aim to reviel'i educational material from recent re-
search and from the studies of leaders in the field of 
reading and psychology, and then to form a self-concept 
questionnaire. 
The purpose of this letter is to ask your permission, 
and the permission of the primary teachers to use the pri-
mary students at Hampton School to observe and measure their 
self-concept in reading. The study is a questionnaire given 
by myself based on the manner in which a child responds and 
expresses himself about how he reads. 
If this \v-ould be agreeable with you I would ask the pri -
mary teachers for their permission to use their students 
for my research. I would like to Work with the children at 
8:30 A.!II., 12:30 P.!II. and at 3:00 P.:VI., for a number of weeks. 
I chose these times because I felt it l'lOuld not interfere w·ith 
the children's own classwork. Enclosed you l'iill find a copy 
of the questionnaire which is to be used with each child. If 
you have any suggestions or comments, I will be glad to dis-
cuss this with you at your convenience. Thank you very much 
for your cooperation. 
Sincerely, 
Kathleen R. Crowley 
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ff mtntU.Ofal:a. .&:f'wo{ 
8910 {!layton. d?aad 
..Eaint LouU., c::/t1£uou'l.i 63117 
October 9, 1976 
Dear Kathleen, 
Please forgive my long delay in responding to your letter. As 
you know, the beginning of the school year is filled with many tasks, 
activities, md workshops and I have somehow been involved in all of 
themo 
In response to your letter, I am happy that you wish to continue 
the study related to self-concept in Primary Grades. There has been 
so much more written and so many new tests and techniques developed 
that I am sure that your new study will be most interesting and profit-
able. You certainly have my permission to continue the research study 
and I hope that you will have time to let me know the results of your 
up-dated study. 
Please do greet Sister Marie Collette. She will be a tremendous 
help to you, as she was to meo I wish you success in this venture. 
If there is any way that I can be of further assistance, please do 
contact me. It may take a week or two, but I will respond! 
Sincerely, 
dtdzv.JY.duu /1~~ ~ x?.j 
Sister Helen Petropoulos, CSJ 
Principal 
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